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♦  ♦  ♦   Changes Afoot in PAUSD  

Will special ed be a forethought, 
afterthought, or never thought?  

 ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦  
 
 Anticipation is in the air.  A new 
superintendent and two new school board members 
bring with them fresh ideas and new ways of looking 
at things. Enrollment growth, strategic planning, and 
an elementary foreign language program are among the 
things our education leaders will be discussing as 
change comes to our district. 
 
If the CAC for Special Education can have one wish 
fulfilled, this is what we would wish for:  that   
the superintendent and his cabinet, principals, and the 
entire Board of Education will approach all their 
planning, deliberating, and decision-making with  
active consideration of students with disabilities.  We 
hope the question “What about special ed?” will be 
asked early and often — not as an afterthought — or 

worse, never even thought of at all.  Consideration of 
special needs should be an integral part of every topic 
of discussion, whatever the topic may be: curriculum, 
facilities, student health, staff development, etc. 
 
There’s a tendency to think of special needs as a topic 
apart, but the fact is students with disabilities are 
everywhere, every day.  One in eight students has a 
504 plan or IEP for a disability, and their inclusion in 
classrooms with nondisabled students is the norm.  
Shouldn’t consideration of special needs, therefore, be 
embedded in every conversation, every day, from the 
classroom to the board room?   
 
Whenever we hear talk of serving “all kids,” it’s a 
good bet that special needs will be lost in the “all.”  
Milk can be homogenized in a bottle but “all kids” 
cannot be homogenized in a classroom.  To think about 
the needs of all kids without singling out subgroups is 
to overlook the needs of the subgroups. 
 
♦ Strategic planning.  Let there be a strong voice for 
special needs in the upcoming strategic planning 
process.  Focus groups of special education parents or 
teachers are important, but how can their insights be 
propagated so that general education teachers can 
better serve different kinds of disabilities?  How can 
our district go beyond just integrating students to 
ensuring that inclusion is meaningful for all students?  
How do we get people who do not know about special 
needs to ask about them?   
♦ Enrollment growth.  More students means more 
classrooms, more teachers, more desks, more of 
everything.  The impact of growth in the district is not 
always as straightforward as you might think.  For 
example, let’s say there will be 500 additional 
elementary students.  Elementary class size is 20 
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students.  So, 500 ÷ 20 = 24 new classrooms and 24 
new teachers, right?   
 
Maybe, maybe not.  Counting all students together 
loses sight of differences.  Of the 500 students, 10 or 
12 will need placement in a special day class (SDC), 
leaving 490 general ed students, who still need 24 new 
classrooms and 24 new teachers.   
 
But what about the additional SDC students?  If space 
will be available for them in existing SDCs, no new 
classrooms or teachers will be needed.  If space is not 
available, however, it’s likely that a pair of new SDCs 
will be needed, for grades 2-3 and grades 4-5 so that 
the students will have continuous programming, just 
like other students. The math is simple:  24 + 2 = 26.  
As overall enrollment increases, this general ed/special 
ed scenario is entirely predictable.  
 
Demographers can predict how many students will live 
within neighborhood boundaries, but they cannot 
predict the type or numbers of disabilities that need 
special day classrooms and special education teachers 
in our schools.  Neither can the administration.  
However, the administration can extrapolate from the 
total enrollment forecasts to anticipate the need for a 
pair of new SDCs.   Question: where will the new 
SDCs go?  Answer: at a site that does not already have 
SDCs.  Next question: when will the next new SDC be 
needed?  Answer: any year now. 
 
♦ Foreign language.  As the district looks into 
implementing foreign language in elementary schools 
(FLES), planners have the exciting job of designing 
FLES from scratch.  All kids can benefit from a FLES 
program that is planned to be inclusive of all kids.  
PAUSD’s high school language programs are designed 
for college-bound students, and there are no language 
classes for students who are capable of learning 
another language but not in a college-prep course.  A 
significant number of college-bound students with 
disabilities (dyslexia, for example) struggle, sometimes 
mightily, to satisfy a language requirement.  Let’s not 
have exclusive FLES programs.  Students who can  
 
learn a first language can learn a second, if it’s made 
accessible.  The key to inclusion:  forethought.  
 

 

 
 
 

 
    4th Annual CAC Sweetheart Awards 
                 Monday February 25, 2008 

7:30-8:30pm 
PAUSD Board Room at 25 Churchill 

 
     Do you know a bus driver, friend, teacher, 
neighbor, aide, therapist, physician, volunteer or 
relative that has made a positive difference in the life 
of your child with special needs? 
 

Help us honor these every day heroes by 
nominating them for a CAC Sweetheart Award. You 
can nominate anyone and you can nominate up to three 
individuals. The only requirement is that you must 
write a paragraph (it can be short) about each person 
explaining why the nominee deserves a CAC 
Sweetheart Award.  
 

Send the paragraph, your name and contact 
information, along with the name and contact 
information of the person you are nominating to: 
 

 
 
 
 
 
 

  ♦  ♦  ♦El Carmelo Gives All Kids 
 “Front Row” Access 
 ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦  
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 El Carmelo’s teachers and parents voted to 
become the first school in Palo Alto to get sound 
equalization systems for all of the 18 classrooms at the 
school. These "Front Row" systems amplify the 
teacher's voice, so that no matter where a student is 
seated in a classroom, they all get "front row" access to 
the teacher's voice. It is a tool that helps all students in 
the classroom, and it is an absolute life-line for a child 
with special needs.  
 
They use an infra-red technology and a digital receiver. 
The teacher wears a mike, and the sound of their voice 
instantly is transmitted to four small speakers placed 
strategically around the classroom. The technology 
was first tried out about three years ago at El Carmelo 
in one classroom, because of one student's IEP. The 
teacher who first used it, Mrs. Chandler, was initially 
hesitant. She described herself as a "soft-spoken 
teacher... That's my magic." What she found was that 
the system brought her soft-spoken magic to all the 
children, even those in the back of the class. She now 
says that in 25 years of teaching, the system is the 
single most important resource she has ever had in the 
classroom. She said it saved her voice, and it helped 
enormously with classroom management. There's also 
a hand-held microphone, for students to use when they 
are giving oral reports. “You feel more confident about 
what you are doing and what you want to say. You 
know people are listening to you,” said one 5th grader. 
 
Independent research shows students sitting in the 
middle or back of a classroom miss more than 25% of 
what the teacher is saying, not because students are not 
listening, but because they literally cannot hear the 
teacher.   
  
 “This just gives the kids in the middle and back rows 
the same access to sound as the kids in the front row. It 
is not an ‘advantage’, it is a fair playing field,” said Dr. 
Catherine Palmer, audiologist & independent 
researcher at the University of Pittsburgh. 
 
If a child isn't hearing everything, they are more likely 
to go off-task and get distracted. Because sound is 
invisible, it is easy to ignore its imbalance in the 
classroom but it is akin to having the lighting in the 
classroom get gradually dimmed as we get further 
away from the teacher. Without the sound system, 
children in the middle and the back of the class are 
hearing less. For kids with special needs, even if they 
get “front-row” accommodations, this 

technology makes it so that no matter where the 
teacher moves in a classroom, they still have that 
auditory "front row" access.   
   
It is often the case accommodations or systems that are 
beneficial to children with special needs can be 
beneficial to all children and this sound equalization 
system is an excellent example. The CAC applauds El 
Carmelo community for taking this initiative to 
improve education for all children and we hope all 16 
other schools in the Palo Alto school district will soon 
adopt this sound system so that all children in the 
district can benefit from being in the “Front Row”.  

---------------------- 

The 

Morrissey/Compton 
Educational Center   

Supports Special Needs Students 
 

• Psycho-Educational Evaluations  
• ADHD  Evaluations 
• Tutoring and Educational Therapy 
• Mental Health Therapy 
• ADHD Therapy, Coaching, Education and 

Support Groups                               for 
Students, Parents and Educators 

• IEP and 504 Plan Consultations 
• Social Skills Groups 

 

        2555 Park Blvd., Palo Alto 94306  
                 (650) 322-5910 

  www.morrissey-compton.org 
---------------------- 
 
 
♦  ♦  ♦   “What about Special Ed?”  

Yes.  Well…. What about it? 
 ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦  
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 How often have you been present at a 
meeting of parents and/or educators — such as a PTA 
group, task force, staff group, or board of education — 
where ideas abound and plans are devised, and then…  
tacked on at the tail of the dialog comes the question, 
“What about special ed?”   A common response, 
sometimes issued breezily and sometimes with a sigh:   
   “Well, we’ll just fit them in as best we can.” 
 
Isn’t that an inside-out approach to education? Should 
students with disabilities have to “fit in” to education 
designed for other students?  Don’t we as a district 
believe in serving all students?   
 
Imagine the kind of discussions and planning that 
would bring about inclusive education-by-design:  
education that fits a variety of learners — each and 
every student — and not after-the-fact trying to make 
some students fit in to education that is an ill fit. 
 
At the start of each school year, teachers are handed 
a list of accommodations for students with disabilities. 
Sometimes accommodations work. For example, if 
a shoe almost fits, putting a lift in the heel can make 
for a good fit.  The lift is a fine accommodation.   
 
But no accommodation could have made Cinderella’s 
stepsisters fit their feet into wrong-size shoes.  Nor 
could Cinderella have danced in shoes with paper 
stuffed into their toes.  Likewise, a patchwork of 
accommodations cannot make kids fit into wrong-
design education. Just as shoes can be made in various 
sizes, so too can classroom lessons be designed to fit 
students’ various learning needs.  But special needs 
must be considered as an integral part of the lesson 
design.   This concept applies not only to teachers and 
daily lesson plans, but to all education supporters in 
their discussions of everything leading up to classroom 
activities. 
 
Just as shoes can be made in various sizes, so too can 
classroom lessons be designed to fit students’ various 
learning needs.  But special needs must be considered 
as an integral part of the lesson design.   This concept 
applies not only to teachers and daily lesson plans, but 
to all education supporters in their discussions of 
everything leading up to classroom activities. 
 
 

The goal of all planning,  
for everything from facilities to curriculum, 

should be education-by-design, 
not accommodation-after-the-fact. 

 
 
 
 

 
Linea de Ayuda 

493-2992 
 

¿Tiene Ud. preguntas acerca de que es una junta de IEP or 
SST?  O, ¿tiene Ud. preguntas acerca de los servicious que 
su hijo(a) está recibiendo por el distrito escolar?  Tal vez 
solamente quiere desahogarse platicando con alguien acerca 
de sus experiencias con Educación Especial, de ser así usted 
debería hablar con Marielena. 

 
 

 
 
 
Questions?  Worries?  Frustrations? Confidential advice and 
support is available to parents, students and teachers.  
Daunna can help.  
 

CAC Hotline:  494-3712 
 
 
 
♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦  ♦ ♦ ♦ ♦ 

Do you find this newsletter informative and 
valuable?  Would you prefer it to be emailed?  The 
CAC would appreciate any feed back you have!  
Please send an email or call Kathleen at 
kvargha@pacbell.net, 650-327-2174, with any 
suggestions and comments.  Thank You – we 
appreciate your support! 
♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦  ♦ ♦ ♦ ♦ 
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♦  ♦  ♦  The “Twice Exceptional” 
 Child 
 Challenges and Misconceptions 
 ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦  
 

 Lazy, bright, frustrating, and asynchronous 
are all words that a parent or teacher might use to 
describe a “Twice Exceptional” child.  By definition 
this term is applied to children who are in some way 
gifted, but also may have a learning disability or 
behavioral issues.  For example, a child can be gifted 
academically, musically or artistically, but be dyslexic 
or have Asperger’s Syndrome.  Approximately 3% to 
5% of children are considered gifted. However, about 
1/5 of these children may have some type of learning 
difficulty.  
 
In some cases, giftedness can actually delay 
determining a proper diagnosis of the disability for the 
child.  Teachers and family members may see that the 
child is bright, but when failing academically, assume 
it is out of laziness or stubbornness.  Sometimes the 
child’s giftedness can compensate for the disability, 
but the parent instinctually knows that he is not 
performing to his potential ability.  The bottom line is 
that the twice-exceptional student is exceptionally 
complex and difficult to educate.  To understand the 
twice-exceptional child a little better, professionals 
have divided the children up into 3 broad categories.  
 
The first group of children is identified as gifted early 
on and their disabilities remain unidentified for a time 
because they are able to compensate enough to avoid a 
“label”.  Many times this particular group of kids start 
having challenges when school gets harder- around the 
3rd, 4th or 5th grades.  Parents and teachers may believe 
the child is getting lazy which explains their drop in 
grades.  Unfortunately, the child may still not have 
their particular disability diagnosed but just simply 
lose their “gifted” label. Their self confidence might 
take a hit and they are left to struggle without the 
additional services that are necessary to succeed.  
 
The second group of children will have a disability that 
is severe enough to be diagnosed and addressed but 
their high abilities are overlooked.  Their areas of 
strengths are not recognized and they are left 
unchallenged.  
 
The third group of children, which is probably the 
largest, includes students whose abilities and 
disabilities mask each other.  The child is performing 

at grade level and they are simply thought of as 
“average”.   
 
This is the most unidentified group of all 3 groups- as 
either a gifted or learning disabled.  As a result, they 
typically do not receive services of any kind.  This 
student is left feeling frustrated and bored when 
learning the tasks that come easy to them.  They are 
confused and lose confidence when facing the 
challenging tasks.  This undoubtedly directly impacts 
the student’s motivation and enthusiasm for school.  
 
So the first challenge is to get these children identified 
and their specific learning disability diagnosed.  It is 
equally important to determine their area of strength 
and with a thorough understanding of their giftedness.  
It will be critical to teach the child how to use their 
strengths to compensate for their weaknesses.  It is also 
important to explain to the child exactly why some 
tasks are so easy and why other tasks are such a 
struggle.  If the twice-exceptional student understands 
the source of his frustration, struggle or boredom, and 
then is taught specific strategies to use for challenging 
tasks, hopefully he left feeling empowered. It is critical 
for teachers to address areas of strength and give the 
student the same opportunities as other gifted students.  
In other words, there should be equal focus put on the 
child’s abilities as well as their disabilities.  
 
Teachers and parents should remember that many 
twice-exceptional children respond better to visual or 
kinesthetic methods of learning versus the more 
traditional auditory method of learning. For the visual 
learner, using graphics, semantic maps and charts as 
visual aids to support the lesson being taught could be 
very effective. If the child is gifted in the area of 
music, maybe using musical chants or raps when 
learning something challenging could be beneficial.   
 
Again, teaching the twice-exceptional child can be 
very complex.  It’s impossible to take a “one size fits 
all approach” to these students, which is why it’s so 
important to know what their specific strengths and 
weaknesses are and tailor the educational program 
accordingly.  It’s key that the student understand their 
unique learning style too considering they may have 
the capabilities to advocate for themselves.  Self-
esteem, confidence and motivation need to be boosted 
so that our twice-exceptional students don’t fall 
through the cracks.   
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♦  ♦  ♦   Homework:  What about 
the Oppositional Child? 
Unconventional advice 

 ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦  
 
 Perhaps you have attended parent 
education programs on homework sponsored by the 
CAC for Special Education, the PTA, or other 
organizations.  Or perhaps you’ve read books such as 
Homework Without Tears.  If those programs and 
books helped, congratulations. If they didn’t help, you 
may be left feeling inept or guilty. Çhances are you 
feel some anger too — at your child, at yourself, or at 
the school that dares to blame your parenting skills for 
your child’s lackluster academic performance.  
 
If your home turns into the proverbial battleground 
over homework day after day — filled with tears, 
flying pencils, shredded papers, anger, meltdowns (and 
little completed work) — is it because you are a bad 
parent?  because your child is irresponsible?  because 
teachers are incompetent?   No, no, and no.  Consider 
this: your child already has an IEP.  Chalk the problem 
up to disability, which can make a sweet-natured child 
oppositional when faced with challenges that frustrate 
and evoke feelings of failure.  
 
After an evening of tension and temper over 
homework, do you joyfully tuck your child into bed, 
shower her with kisses and gentle murmurings of 
endearment?  Or do you both go to bed relieved the 
daily ordeal is over?  Could it be that she fears failure 
in your eyes, fears you might discover that she is 
stupid, fears you may find her unworthy of your 
unconditional love.  
 

Long story short:  You are an attentive, conscientious 
parent.  You’ve studied up on homework advice and 
had no luck making it work for your child. You have 
tried and failed to motivate, bribe, or punish your child 
into homework stardom.  Face it:  homework, is not 
enhancing your child’s education.  Homework makes 
him feel like a failure.  Homework antipathy is 
dominating your relationship with your child, and 
homework tension has created significant disharmony 
in the family.  
 
So, why not let go of homework?  Give it up.  Quit. 
Just say no. 
   
Hearsay?  Maybe not.  A homework vacation does not 
mean no homework ever again, nor does it mean no 
schoolwork.  It simply means that you, Mom (or Dad), 
shed the onerous role of Homework Task-Master and 
resume the proper role of Loving Parent. It means you 
take time to rebuild relationships with your child and 
spouse and restore harmony to family life.  It means 
that home can become the haven it is supposed to be. 
 
Think about it. Homework isn’t achieving its intended 
purpose.  It’s damaging your child and your family.  
School is for 12 years, but family is forever.  If you 
want to stay married and if you want all the kids to 
gather round the Thanksgiving table 25 years from 
now, will memories of family life draw them home or 
drive them away? 
   
A homework vacation may last a few months or a year 
or more.  But schoolwork can continue — at school.  
During this time there may be tutoring (but not by 
Mom or Dad), and remediation can start.  Let the 
school handle education while you handle family.  
Take heart.  College can be in your child’s future if he 
learns that he can be successful on his own. 

 
How to Take a Homework Vacation 

1. Make a timeline of a typical homework session.  Ex:  7:00 Start; 7:05 Name on math paper; 7:07 Ask for help, 7:13; Start 2nd 
problem; 7:15 “This is stupid!”; 7:17 Bathroom; 7:25 Return; 7:28 Cry…. 

2. Call an IEP meeting. Explain the problem.  Describe the homework set-up and your efforts. Tell what your child can/cannot 
do independently.  

3. Share the homework timeline. Describe the impact on family.  Explain the need for vacation so your family can heal while the 
IEP team works out educational solutions.  Resist new homework how-to advice. 

4. Request an evaluation to ascertain the specific underlying deficits that interfere with homework independence.  (Eligibility for 
services is already established.  This evaluation is to be prescriptive of solutions.) 

5. Amend the IEP so that schoolwork is completed at school, and if appropriate, provide tutoring outside of school. 
Accommodations may include reduced work, grade only completed work, aide, etc.   

6. When home life has improved, reintroduce short, easy homework assignments that your child can do solo.  Plan with your 
child and the IEP team to stop work when frustration or tension arises. 
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♦  ♦  ♦   Inclusion Benefits All Kids  
Students with and without 
disabilities gain from inclusion 

 ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦  
 
 Inclusion is a term that comes from the 
world of special education, but it is not really about 
special education.  It is about education, about young 
people, with and without disabilities, being taught 
together in ordinary classrooms. 
 
In PAUSD, inclusion is usually associated with 
students whose special needs are served by the 
resource program, while students who are served 
primarily in special day classes are said to be 
mainstreamed when they take part in classes with 
nondisabled peers.  Inclusion and mainstreaming are 
born of the same concept: integration.  
 
However, inclusion is far more than integration.  After 
all, a student can be given a desk, yet be sidelined at 
the same time.  Sometimes we include seats without 
including the kids:  the seats may be occupied, but 
minds also have to be occupied for true inclusion. 
 
Take the case of “Sara,” a dyslexic 4th grader who was 
sidelined by a teacher who simply did not know how 
include her. Writing was Sara’s Waterloo. She could 
write only three sentences in the time that other 
students wrote three paragraphs.  Even though the 
teacher knew Sara had an IEP, what the teacher “saw” 
was dawdling and lack of effort.  Sara felt her 
teacher’s impatience, which made her so anxious she 
could barely think at all when the teacher came near. 
Before long, the teacher gave up on Sara.  Every time 
there was a writing assignment, the teacher would go 
from student to student to help, but when she got to 
Sara, she would pass her by or remind her of time 
remaining.  Pretty soon, classmates pretty much 
ignored Sara too, and she was left to find other kids 
from other classrooms to play with at recess.  
 
This story is not about a bad teacher but about what 
happens when a teacher is ill-prepared to meet the 
needs of students with disabilities.  It also illustrates 
the importance of the teacher as a role model. 
 

It wasn’t only Sara who lost out.  Her classmates also 
lost out on a potentially enriching learning experience.  
The classmates did absorb unspoken lessons, lessons  
that do not belong in any classroom:  they learned that 
a student with disability didn’t count; that a student 
with a disability couldn’t be taught; that trying to teach 
a student with a disability wasn’t worth a teacher’s 
time; that a kid who isn’t worth the teacher’s time 
wasn’t worth their time either.  
 
Happily for Sara, her 5th grade teacher was not daunted 
by the challenges of dyslexia.  With help from the 
resource teacher, the teacher learned new ways to 
make lessons work for Sara.  She gave Sara the help 
she needed without drawing undue attention.  Not only 
did Sara have a good year academically and socially, 
but her classmates absorbed unspoken lessons of the 
positive kind that belong in every classroom.  On top 
of that, the teacher gained experience that would serve 
her well with future students.  Winners all around. 
 
Some people seem to be born teachers, but even the 
best of teachers encounter students whose special 
needs are beyond their understanding or beyond their 
“inborn” skill set.  Fortunately, some of our teachers in 
PAUSD are already masters of inclusion, and as all our 
teachers share best practices for inclusion, not only 
will children with disabilities experience greater 
academic and social success, but our non-disabled 
students’ education will be enhanced because when 
teachers model inclusion, all students learn that… 
 
 everyone in the classroom is valued 
 everyone in the classroom belongs 
 everyone in the classroom can have their needs 

met 
 
Statistically, one in five Americans will be disabled 
during their lifetimes —every family will be touched.  
To have a disability is to be different.  Being different 
can be okay when it doesn’t also mean being isolated. 
 
Inclusion is not about the celebration of differences.  It 
is about living with difference and making things work 
for everybody.  Our schools are microcosms of society 
where students can and should learn that disability is a 
multifaceted, ordinary part of the world we all live in.

 
 
 
 
 
 
 
 
 



 

 

 
CAC Programs:  February to May 2008 

All programs are at 7:30 pm in the Board Room (rear of building) at 25 Churchill (corner of El Camino) 
Questions?  Tina (493-5442) or Daunna (494-3712) 

 
February 25 4th Annual CAC Sweetheart Awards 
Come help us honor those “Every Day Heroes” who have made a difference in the life of a special needs child.  This will be a 
joyous, heartwarming and touching event where we celebrate many deserving individuals.  Refreshments will be served.   
 
March 17 IEP Transition Planning — High Schoolers and Parents Invited 
Your IEP should not just get you through school — it should get you ready for life after high school. The law requires an IEP 
Transition Plan by age 16, but that’s late to start thinking about hopes, dreams, and future needs. Don’t let your Transition 
Plan be just a piece of paper. Learn from Nancy Guerrero, “Transition Guru” at the Santa Clara County Office of Education, 
how to make your Transition Plan a powerful tool to develop future-oriented IEP goals and get the services you need.  
 
April 21 Learning Disabled for an Hour — Reservations Required! 
Curious what it’s like to have a learning disability?  Ever wonder why your student doesn’t try harder? This hands-on 
simulation, designed to help parents and educators gain greater insight into the difficulties and frustration that students with 
learning differences encounter daily, is led by Steve Corelis, M.A., Ed. Therapist.  Parents Helping Parents is our cosponsor.  
Space is limited. Call Daunna, 494-3712, to reserve a spot. We cannot accommodate latecomers, so please arrive early!  
 
May 19 Autism  
Boys are 4 x times more likely to be diagnosed with it. Today, 67 children will be diagnosed with it. In 2008, 
more children will be diagnosed with Autism than AIDS, diabetes and cancer combined. If you have a child with 
Autism, know a child with Autism, want to learn more about Autism, please attend this program! 
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